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SPECIFIC COMPLAINT(S): 
 
Issue 1: From December 21, 2022, to the present, the Pittsburgh Public Schools (PPS) failed to 

provide a Free Appropriate Public Education (FAPE) to all similarly situated students, who 
were incarcerated in the Allegheny County Jail (ACJ), when ACJ did not implement the 
students’ Individualized Education Programs (IEPs), specifically including transition services 
and related services. 

 
Issue 2: From December 21, 2022, to the present, the PPS failed to provide a FAPE to all similarly 

situated students, 18-years or older, who were incarcerated in the ACJ, when ACJ did not 
implement the students’ IEPs, with regards to the special education services. 

 
Issue 3: From December 21, 2022, to the present, the PPS failed to provide FAPE to all similarly 

situated students, placed in isolation units at ACJ when these students did not receive special 
education services.  

 
Issue 4: From December 21, 2022, to the present, the PPS failed to ensure implementation of 

comparable IEP services to similarly situated students with existing IEPs upon admission to 
the ACJ. 

 
Issue 5: From December 21, 2022, to the present, the PPS failed to conduct IEP team reviews of the 

similarly situated ACJ students’ IEPs periodically, but not less than annually, to determine 
whether the annual goals for the students are being achieved. 

 
Issue 6: From December 21, 2022, to the present, the PPS failed to include the parents/guardians of 

similarly situated students within the ACJ as members of the IEP team to address concerns 
and formulate individualized program determinations. 

 
Issue 7: From December 21, 2022, to the present, the PPS failed to adhere to requirements for 

issuing progress reports on the similarly situated ACJ students’ IEP goals. 
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individuals with visual impairments or blindness. For students who are blind or visually 
impaired, the IEP must include a description of the instruction in Braille and the use of 
Braille unless the IEP team determines, after the evaluation of the child’s reading and 
writing needs, and appropriate reading and writing media, the extent to which Braille will be 
taught and used for the student’s learning materials.  

(iii) Deaf and hard of hearing support. Services for students with the disability of deafness or 
hearing impairment, who require services to address needs primarily in the area of reading, 
communication, accessing public and private accommodations or use of assistive 
technologies designed for individuals with deafness or hearing impairment. For these 
students, the IEP must include a communication plan to address the language and 
communication needs, opportunities for direct communications with peers and professional 
personnel in the child’s language and communication mode, academic level, and full range 
of needs, including opportunities for direct instruction in the child’s language and 
communication mode; and assistive technology devices and services.  

(iv) Emotional support. Services for students with a disability who require services primarily in 
the areas of social or emotional skills development or functional behavior.  

(v) Learning support. Services for students with a disability who require services primarily in 
the areas of reading, writing, mathematics, or speaking or listening skills related to 
academic performance.  

(vi) Life skills support. Services for students with a disability who require services primarily in 
the areas of academic, functional or vocational skills necessary for independent living.  

(vii) Multiple disabilities support. Services for students with more than one disability the result of 
which is severe impairment requiring services primarily in the areas of academic, functional 
or vocational skills necessary for independent living.  

(viii) Physical support. Services for students with a physical disability who require services 
primarily in the areas of functional motor skill development, including adaptive physical 
education or use of assistive technologies designed to provide or facilitate the development 
of functional motor capacity or skills.  

(ix) Speech and language support. Services for students with speech and language 
impairments who require services primarily in the areas of communication or use of 
assistive technologies designed to provide or facilitate the development of communication 
capacity or skills.  

(2) Supplementary aids and services in accordance with 34 CFR 300.42 (relating to supplementary 
aids and services).  

(3) A description of the type or types of support as defined in § 14.105 (relating to personnel).  
(4) The location where the student attends school and whether this is the school the student would 

attend if the student did not have an IEP.  
(5) For students who are 14 years of age or older, a transition plan that includes appropriate 

measurable postsecondary goals related to training, education, employment and, when 
appropriate, independent living skills.  

(6) The IEP of each student shall be implemented as soon as possible, but no later than 10 school 
days after its completion.  

(7) Every student receiving special education and related services provided for in an IEP developed 
prior to July 1, 2008, shall continue to receive the special education and related services under 
that IEP, subject to the terms, limitations and conditions set forth in law.  

(b) In addition to the requirements incorporated by reference in 34 CFR 300.324 (relating to 
development, review, and revision of IEP), each school entity shall designate persons responsible 
to coordinate transition activities. 

 
Based on the United States Department of Education (USDE) Guidance dated March 12, 2020, 
LEAs, in consultation with IEP teams, must make an individualized determination on how much 
compensatory services may be needed as a result of the extended school closure and provide 
evidence of any compensatory services determinations that were made. To expand upon USDE’s 
guidance, the Pennsylvania Department of Education (PDE) issued its CCS guidance, which was 
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other representatives of the Part C system at the initial IEP Team meeting for a child 
previously served under Part C of the Act).  

(2) For a child with a disability beginning not later than the first IEP to be in effect when the child 
turns 16, or younger if determined appropriate by the IEP Team, the notice also must -  
(i) Indicate -  

(A) That a purpose of the meeting will be the consideration of the postsecondary goals 
and transition services for the child, in accordance with § 300.320(b); and  

(B) That the agency will invite the student; and  
(ii) Identify any other agency that will be invited to send a representative.  

(c) Other methods to ensure parent participation. If neither parent can attend an IEP Team meeting, 
the public agency must use other methods to ensure parent participation, including individual or 
conference telephone calls, consistent with § 300.328 (related to alternative means of meeting 
participation).  

(d) Conducting an IEP Team meeting without a parent in attendance. A meeting may be conducted 
without a parent in attendance if the public agency is unable to convince the parents that they 
should attend. In this case, the public agency must keep a record of its attempts to arrange a 
mutually agreed on time and place, such as -  
(1) Detailed records of telephone calls made or attempted and the results of those calls;  
(2) Copies of correspondence sent to the parents and any responses received; and  
(3) Detailed records of visits made to the parent's home or place of employment and the results of 

those visits.  
(e) Use of interpreters or other action, as appropriate. The public agency must take whatever action is 

necessary to ensure that the parent understands the proceedings of the IEP Team meeting, 
including arranging for an interpreter for parents with deafness or whose native language is other 
than English.  

(f) Parent copy of child's IEP. The public agency must give the parent a copy of the child's IEP at no 
cost to the parent.  

 
Issue 7: 
 
34 CFR IDEA §300.320 Definition of IEP. 
(a) General. As used in this part, the term individualized education program or IEP means a 

written statement for each child with a disability that is developed, reviewed, and revised 
in a meeting in accordance with §§ 300.320 through 300.324, and that must include— 
… 
(3) A description of— 

(i) How the child's progress toward meeting the annual goals described in paragraph 
(2) of this section will be measured; and 

(ii) When periodic reports on the progress the child is making toward meeting the 
annual goals (such as through the use of quarterly or other periodic reports, 
concurrent with the issuance of report cards) will be provided … 

 
Issue 8: 
 
34 CFR IDEA §300.303 Reevaluations. 
(a) General. A public agency must ensure that a reevaluation of each child with a disability is 

conducted in accordance with §§ 300.304 through 300.311 -  
(1) If the public agency determines that the educational or related services needs, including 

improved academic achievement and functional performance, of the child warrant a 
reevaluation; or  

(2) If the child's parent or teacher requests a reevaluation.  
(b) Limitation. A reevaluation conducted under paragraph (a) of this section -  

(1) May occur not more than once a year, unless the parent and the public agency agree otherwise; 
and  
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o 3 of 10 files reviewed, or 30 percent of the files reviewed, indicate the LEA 
representative on the signature pages was the AIU-ACJ Principal on 2 instances, 
and a PPS Counselor on the other instance. 
 

o 5 of 10 files reviewed, or 50 percent of the files reviewed, indicate that the IEPs 
of the students were not revised to reflect any updates in the educational 
placement. 

 
• Newly issued NOREPs/PWNs by the AIU indicate: 

 
o 8 of 10 files reviewed, or 80 percent of the files reviewed, indicate that the AIU 

issued new NOREPs/PWNs upon enrolling within the ACJ-AIU3-AEP Academic 
Institute of High School Program.  
 

o 8 of 10 files reviewed, or 80 percent of the files reviewed, indicate the LEA 
representative on the NOREPs/PWNs was either the AIU-ACJ Director of 
Alternative Education or the AIU-ACJ Principal. 
 

o 8 of 10 files reviewed, or 80 percent of the files reviewed, indicate the provision 
of either itinerant ES or LS services, regardless of previous special education 
services being provided prior to enrollment. 

 
12. The AEP Staff Handbook for the 2023-2024 school year includes: 

 
“Academic Institute 
 
Report Cards are issued quarterly for those students who have been enrolled a minimum of 20 
school days. Grade Reports are issued for those students who have been enrolled for at least 
20 days when they are released from jail or at the end of the school year. Students enrolled 
fewer than 20 days receive a progress to date letter.” 

 
13. The AIU implements a school-wide positive behavior support program within the Academic 

Institute, as evidenced by the Rise Up Overview: 
 

“Students earn points throughout the school day in the categories listed below:  
Respect 
In-Control 
Safe & Appropriate Effort 

 
UP- completion of class work 
 
Student points from each day are placed into a pie graph. Each morning two students are 
chosen from a spin done using the previous day's pie graph. The spin winner's reward is to pick 
a snack off of the snack cart to eat in the counselor's office. 

 
At the end of the week student point totals are calculated. The top two point earners from the 
week are able to choose from the following rewards: 
-Phone call home in an administrator's office 
-Coffee with [Inmate Program Administrator] 
-Special Lunch 

 
Students use their weekly earned points to shop in the school store each Friday. Students 
spend a maximum of 200 points in the store, and unused points carry over to the following week 
for spending purposes.” 
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The students also utilize daily Rise Up Daily Check-in/Check-Out Worksheet which review the 
following for each period: Respect, In-Control, Safe and Appropriate, Effort, and Completed  
Work. 

 
During the PPS-AIU Personnel interviews via Microsoft Teams, the team reported that the 
special education instructors provide instruction within the regular education classrooms and 
individualized instruction outside of the regular education classroom. The team also discussed 
that they have begun to reach out to the Office of Vocational Rehabilitation (OVR) to secure a 
representative to participate in the students’ IEP meetings. The Inmate Program Administrator 
participates as the community representative in the students’ IEP team meetings; and there was 
evidence of this in the student file review. Connections are with regards to transition services 
through the Hope and Mental Health Pods that the students area assigned.  The team explained 
that the instructors are utilizing AZTEC Program for transition and a couple of courses are 
geared toward careers. Counselors are working on career exploration. Additionally, the Advisers 
observed the special education students, within the Academic Institute, moving in and out of 
various classrooms on February 7, 2024. 
 
Finally, regarding the related services, it was reported that it does sometimes take time to 
contract specific related services or to work out schedules for the provision of these services, 
such as orientation & mobility services. 

 
Issue 2: 
 

1. The ACJ website (https://www.alleghenycounty.us/Government/County-Jail/Programs-and-
Services) specifies the following information regarding the Educational Programming involving 
Adult Education Programming: 

 
“Adult Education Program 
Allegheny County Jail inmates 18 and older are eligible for the Adult Education Workforce 
Program, also managed by the Allegheny Intermediate Unit  (AIU). Adults interested in pursuing 
opportunities in the Adult Education Workforce Program, have two tracks available: 
 
AIU GED (General Education Diploma) Track: Upon entering the AIU GED Track, individuals go 
through an assessment and are placed in one of three classes. Each class is designed to put 
the incarcerated individual on a path to earn his or her GED. 
 
AIU Workforce Track: Designated only for individuals with a high school diploma or the 
equivalent, the AIU Workforce Track has two options. An eight-week Computer Workforce 
Literacy program helps individuals learn computer skills, including resume writing to basic 
keyboarding to Word, Excel and PowerPoint. The second option is a Pre-Apprenticeship 
program designed to prepare the incarcerated individuals for acceptance into a building trade 
union.” 

 
2. A random sampling review of files for 10 of the 18-year-old or older, special education students 

was conducted on February 7, 2024. The results regarding the area of transition indicate: 
 

• Section III, Transition Services, of the most recent IEPs of the students include the 
following data: 

 
o 2 of 10 files reviewed, or 20 percent of the files reviewed, indicate evidence that 

the measurable postsecondary goal(s) were based on age-appropriate transition 
assessments. (Most of the assessments were found in the previous school 
district’s IEPs or RRs that were provided when the students transitioned to ACJ.)  
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o 3 of 10 files reviewed, or 30 percent of the files reviewed, indicate three of the 

students were enrolled less than 5 days.  
 

11. The Academic Institute Policies and Procedures includes: 
 

“High School Diploma 
 
If a student is enrolled at the time that he or she is a senior or while enrolled earns senior status, 
a written agreement with the student's home school district for a high school diploma is pursued. 
If the home school district cannot provide a diploma, the student will have the ability to earn a 
diploma from Pittsburgh Public Schools based upon an agreement the AIU has with PPS.” 

 
12. During the PPS-AIU Personnel interviews via Microsoft Teams, the team reported that the 18-

year-old students recently started accessing the Academic Institute during the physical 
education afternoons, when the juveniles were not in the Academic Institute. This was also 
explained during the interviews by the PPS-AIU Personnel that the US government has passed 
legislation- the Juvenile Justice and Delinquency Prevention Act of 1974 (“JJDPA”) and the 
Prison Rape Elimination Act of 2003 (“PREA”) which require that juvenile offenders be housed 
separately from adults.  Additionally, the special education instructors and the AIU-ACJ Principal 
shared the Pod Visit Logs with the Advisers, on February 7, 2024. Finally, they explained how 
visits were made to the Pods to provide work to the students in the common areas of the 
Housing Pod. 
 

Issues 3 and 9: 
 
1. Inmate Information currently posted on (https://www.alleghencounty.us/Government/County-

Jail) states: 
 

“General housing pods at the jail have returned to full recreation. 

The jail continues to test for COVID-19. Every person brought into the intake department 
receives a rapid antigen test upon their arrival to the facility. 

If the person tests positive for COVID, the individual is placed into isolation while the 
arraignment process is completed. If committed to the jail, the person is then assigned to a 
designated housing unit for an isolation period of up to 10 days. Use of this designated unit 
ensures that incarcerated individuals have access to showers, commissary, and tablets during 
their period of isolation. Individuals do not have access to recreation during their isolation 
period. Following the appropriate isolation, the person is reassigned to a housing unit based on 
their classification status. 

If a person on a housing pod tests positive, that individual is then isolated for up to 10 days. 
 

If widespread exposure is not presumed on a housing unit, the entire unit will not be placed onto 
isolation status. This allows the other individuals on the unit to continue to receive recreation, 
make court appearances and receive visitors.” 

 
2. As a part of a random sampling of files for 10 of the 17-year-old or younger, special education 

students with some period of time in isolation with ACJ, this Adviser and another BSE Adviser 
reviewed an assortment of SDI that was specified in the students’ IEPs throughout the specified 
time period of December 21, 2022, through the present.  The SDI was unique to each student’s 
file that was reviewed.  
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IDEA and all regulations addressing special needs students apply to student discipline 
procedures in our program. 
 
SUSPENSION AND EXPULSION PROCEDURES 

 
NOTE: This section applies to the Community Schools. When a student engages in unsafe 
behavior at the Academic Institute, staff will follow procedures as outlined by the principal and/or 
the institution. 
 
When students engage in behavior that could possibly warrant a suspension and the principal is 
not on site., the following procedures should be followed: 
 
(Please Note: Special Education rules and regulations are to be followed for all special needs 
students.) 
 
The principal or designee (usually the school counselor/liaison or student support specialist) will: 

 
1. Meet with the student to de-escalate the behavior and/or discuss the behavior of 

concern. 
2. Assess whether the behavior may warrant suspension from school the same day or for 

the following day. 
3. If the principal is not available on-site, the designee will call the principal regarding the 

student's behavior. The principal decides and is responsible for issuing any suspension. 
4. The designee or principal will call the student's parent/guardian regarding the suspension 

(reason and duration). The parent/guardian must give permission if the student needs 
to be sent home the same day. (NOTE: If the parent/guardian cannot be reached, the 
student may not be sent home. The student's teachers wiII send work for the student to 
complete in the counselor's office for the remainder of the day.) 

5. The school secretary will complete the suspension letter and forward to parents/guardians. 
6. Staff who observed the student's behavior will document the incident on an incident report 

and submit the form to the principal by the end of the day in which the incident occurred. 
 

When a student engages in behavior that may warrant a dismissal from the program and the 
principal is not on site, the following procedures should be followed: 
 
The principal's designee (usually the school counselor or liaison) will: 

 
1. Meet with the student to de-escalate the behavior and discuss the possibility of 

additional consequences. 
2. Call the principal immediately. If the principal is not: available, call another program 

administrator. 
3. Staff will contact the police if warranted and notify administration immediately. 
4. Only upon the administrator's directive, suspend the student for the remainder of the day 

(as above). 
5. Inform the student and the parent/guardian that a meeting will be scheduled within three 

days to address additional consequences. 
6. The teacher and/or counselor who observed the incident will document the incident on 

the Incident Report form and submit it to the principal before the end of that school day. 
7. The principal, counselor or liaison will contact the student's parent/guardian, liaison, 

P.O. [Parole Officer], school district, and other critical parties regarding the dismissal 
meeting.”  

 
13. With regards to COVID-19 Procedures, the AEP Staff Handbook for the 2023-2024 school year 

indicates: 
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o 21 of 25 files reviewed, or 84 percent of the files reviewed, indicate that a type of 

action taken was present on the reviewed NOREPs/PWNs. 
 

o 21 of 25 files reviewed, or 84 percent of the files reviewed, indicate that a 
description of the action proposed or refused was present on the reviewed 
NOREPs/PWNs. 
 

o 21 of 25 files reviewed, or 84 percent of the files reviewed, indicate that an 
explanation of why the LEA proposed or refused to take the action was present 
on the reviewed NOREPs/PWNs. 
 

o 21 of 25 files reviewed, or 84 percent of the files reviewed, indicate that a 
description of each evaluation procedure, assessment, records, or report used as 
the basis for the proposed action was present on the reviewed NOREPs/PWNs. 
 

o 21 of 25 files reviewed, or 84 percent of the files reviewed, indicate that a 
description of other factor(s) relevant to LEA’s proposal or refusal was present on 
the reviewed NOREPs/PWNs. 
 

o 21 of 25 files reviewed, or 84 percent of the files reviewed, indicate that an 
educational placement recommended (including amount and type) was present 
on the reviewed NOREPs/PWNs. 
 

o 21 of 25 files reviewed, or 84 percent of the files reviewed, indicate that a 
signature of a school district superintendent or charter school chief executive 
officer was present on the reviewed NOREPs/PWNs. 
 

o 13 of 25 files reviewed, or 52 percent of the files reviewed, indicate that a parent 
signature or documentation of reasonable efforts to obtain consent was present 
on the reviewed NOREPs/PWNs. 
 

o 8 of 25 files reviewed, or 32 percent of the files reviewed, indicate that a 
parent/guardian selected a consent option on the reviewed NOREPs/PWNs.  
 

o 15 of 25 files reviewed, or 60 percent of the files reviewed, indicate that the 
NOREPs/PWNs reflect the educational placements indicated on the students’ 
IEPs. 
 

3. Other pertinent information, resulting from the random sampling file review indicate the following 
information related to the issued NOREPs/PWNs: 

 
• 3 of 25 files reviewed, or 12 percent of the files reviewed, indicate that the student 

received supplemental emotional support; and upon enrollment at the ACJ, the AIU 
issued a NOREP/PWN offering itinerant emotional support services. 
 

• 2 of 25 files reviewed, or 8 percent of the files reviewed, indicate that the student 
received full-time emotional support; and upon enrollment at the ACJ, the AIU issued a 
NOREP/PWN offering itinerant emotional support services. 
 

• 1 of 25 files reviewed, or 4 percent of the files reviewed, indicate that the student 
received supplemental learning support; and upon enrollment at the ACJ, the AIU issued 
a NOREP/PWN offering itinerant learning support services. 
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documents. Additionally, 1 of 10 files reviewed, or 10 percent of the files reviewed, documented that the 
student did not want to receive any educational services. The other three students were only admitted 
for a time period of 5 or less days.   
 
Issue 3: 
 
PPS, the LEA, and AIU, the service provider, are unable to demonstrate compliance with the 
regulations cited above. 
 
Even though students were placed in Administrative Custody Tier #1, Administrative Custody Tier #2, 
Disciplinary Segregation, and Protective Custody; the AIU did provide visits to the students’ Pods to 
drop off instructional packets, but in some instances the instructors were able to provide instruction 
within the common areas of the Housing Pods. Since the AIU3/AEP Academic Institute Record of 
Access Forms only evidenced dropping off instructional packets, this documentation provided no 
evidence that the provision of FAPE was afforded to the students placed in isolation.  
 
The AIU did provide schedules; and the students’ grades are mainly satisfactory, for the students that 
did not spend extended periods of time in isolation.  
 
Issue 4: 
 
PPS, the LEA, and AIU, the service provider, are unable to demonstrate compliance with the 
regulations cited above. 
 
Based on the random student file review, in a number of cases, the students’ previous IEPs and the 
NOREPs/PWNs issued by AIU did not indicate comparable services were being considered or provided 
by the AIU. For example, at least 5 students were unilaterally proposed to receive itinerant emotional 
support services within ACJ; however, these students were previously receiving either supplemental or 
full-time emotional support. 
 
Additionally, non-compliance was identified in several areas of the NOREPs/PWNs which include: 
issues involving the date of receipt, parent/guardian consent, parent/guardian signatures, and the 
corresponding of the recommended educational placements in the NOREPs/PWNs that was 
recommended in the students’ IEPs. 
 
Issue 5: 
 
PPS, the LEA, and AIU, the service provider, are unable to demonstrate compliance with the 
regulations cited above. 
 
Based on the random student file review, with regards to the review of the students’ IEPs periodically, 
but not less than annually, AIU has met this requirement for 15 out of 30 files reviewed or 50 percent of 
the files. Finally, 9 out of 30 files reviewed, or 30 percent of the files reviewed, indicate that the IEP 
teams did not review the students’ IEPs periodically, but not less than annually, to determine whether 
the annual goals for the children are being achieved. 
 
Issue 6: 
 
PPS, the LEA, and AIU, the service provider, are unable to demonstrate compliance with the 
regulations cited above. 
 
Based on the random student file review, several parents/guardians were not involved/included in IEP 
meetings and reasonable documented efforts were not made to obtain their involvement/inclusion.  
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Issue 7: 
 
PPS, the LEA, and AIU, the service provider, are unable to demonstrate compliance with the 
regulations cited above. 
 
Based on the random student file review, 16 of 30 files reviewed, or 53 percent of the files reviewed, 
indicate that progress reports were available, but they did not directly report some type of progress 
concerning the measurable annual goals. In addition, 4 of 30 files, or 14 percent of the files, reviewed 
indicate that progress reports were not available.   
 
Issue 8: 
 
PPS, the LEA, and AIU, the service provider, are unable to demonstrate compliance with the 
regulations cited above. 
 
Based on the random student file review, indicate that 5 biennial timelines were out of compliance. 
Additionally, no reevaluations occurred, because a school psychologist was not available until 
December 2023. Only waivers were issued.  
 
Issue 9:  
 
PPS, the LEA, and AIU, the service provider, are unable to demonstrate compliance with the 
regulations cited above. 
 
Even though students were quarantined, as a result of ACJ COVID-19 protocols, the student files 
indicate that the students’ grades are mainly satisfactory, for the students that did not spend extended 
periods of time in isolation. Since the AIU3/AEP Academic Institute Record of Access Forms evidenced 
the dropping off of instructional packets, the documentation provided no evidence that the provision of 
FAPE was afforded to the students placed in this type of isolation.  
 
DISCUSSION: 
 
To ensure that PPS and AIU are implementing the strategies learned in the required trainings and 
corrective action, the BSE will be conducting a file review specifically regarding the 
evaluation/biennial/triennial timelines, annual IEP review timelines, transition, NOREPs/PWNs, and 
progress reporting, during the 2024-2025 school year. 
 
Based on these ongoing oversight efforts, the BSE will determine if any further corrective action is 
warranted. 
 
CLOSURE/CORRECTIVE ACTION: 
 
Issue 1: 
 
The Superintendent or Designee is directed to convene a meeting and review the counseling logs and 
determine for the students identified on the confidential student list a determination of the 
compensatory education owed to remedy educational loss of counseling services and, to issue a 
NOREP/PWN to the parents to approve or disapprove of the compensatory education agreement. 
Additionally, all students with related services identified in their IEPs, during the identified time period of 
December 21, 2022, through the present, need related service provider logs reviewed, and an IEP 
team decision needs made regarding, the determination of the compensatory education owed to 
remedy any educational loss of the identified related services and, to issue a NOREP/PWN to the 
parents to approve or disapprove of the compensatory education agreement.  
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• Copies of the memorandum/email, training agenda(s), and sign-in sheets/electronic attendance 
records of the participation of relevant personnel in training on the requirements related to the 
review of the students’ IEPs periodically, but not less than annually, to determine whether the 
annual goals for the children are being achieved. 
 

• Copies of the memorandum/email, training agenda(s), and sign-in sheets/electronic attendance 
records of the participation provided to all relevant personnel on adherence to the requirement 
of the IEP Team and parent participation requirements, as per 34 CFR § 300.321 (a) and 34 
CFR § 300.322 (a). 
 

• Copies of the memorandum/email, training agenda(s), and sign-in sheets/electronic attendance 
records of the participation of all relevant personnel in training on the requirements for progress 
reporting, including the collection of data, understanding, development, completion, and 
issuance of progress reports. 
 

• Copies of the memorandum/email, training agenda(s), and sign-in sheets/electronic attendance 
records of the participation of relevant personnel in training on adherence to the requirements 
for initial evaluations and reevaluations. 
 

• Copy of the procedure for adopting students’ IEPs from previous agencies or developing, 
adopting, and implementing new IEPs that meet the applicable requirements in 34 CFR §§ 
300.320 through 300.324. 
 

• Copy of the procedure to provide students with disabilities who are 18-21 years of age with 
FAPE.   
 

• Copies of the student lists for each sub-group, plans for compensatory education, and copies of 
the compensatory education NOREPs/PWNs which have been issued to the parents of students 
confined to ACJ from December 21, 2022, through the present:  
  

o For all 17-year old or younger students reviewing the related service provider logs 
determining needs regarding, the determination of the compensatory education owed to 
remedy any educational loss of the identified related services, including counseling and 
other related services to make a determination of the compensatory education owed to 
remedy educational loss. 

o For all 18-year old students within ACJ, from December 21, 2022 through the present. 
o For all students placed in isolation within ACJ, from December 21, 2022, through the 

present. 
 

Sherri L. Campbell 
Sherri L. Campbell 
Special Education Adviser 
Division of Monitoring and Improvement – East 
717-329-2251 
shercampbe@pa.gov  

 
NOTICE: In accordance with federal regulations, this report constitutes the Pennsylvania Department 

of Education’s final decision with regard to this complaint.  
 

If either party disagrees with the conclusions in the CIR, the party has the right to submit a 
written request for reconsideration with additional information either not considered or not 
available at the time of the investigation. The written request for reconsideration must be 
submitted within 10-calendar days of the date of the CIR. The BSE will determine if the 
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additional information is sufficient to warrant a review of the conclusions reached as a result 
of the investigation. Upon determining the sufficiency of the information, the BSE will notify 
the parties in writing of its decision to reconsider the conclusions reached. The BSE will 
issue its decision on the request for reconsideration within 30-calendar days from BSE’s 
receipt of the request. 

 
A local educational agency must implement any corrective actions ordered in the CIR 
without waiting for the BSE’s decision on the request for reconsideration. 

 
ENCLOSURES:  Form – Completion of Corrective Action 

Form – Compensatory Education Plan Format 
Basic Education Circular – Special Education  
Confidential Student List – Non-Compliance Items (AIU and PPS) 
 

cc: Dr. Wayne Walters, Superintendent 
 Patti Camper, Assistant Superintendent, Program for Students with Exceptionalities 
 Dr. Robert Scherrer, Executive Director, Allegheny Intermediate Unit 

Dr. James Palmiero, AIU Assistant Executive Director for Special Education & Pupil Services 
 Dr. Licia Lentz, AIU Director of Alternative Program 
 Alyse M. Watson, Chief, Division of Monitoring and Improvement – East 

Casey B. Marsh, Special Education Adviser, Division of Monitoring and Improvement – East 
 Central file 




